Chestatee Media Center

Collaborative Planning Worksheet
Tracey Kell
Teacher(s):
Lynn Smith and Dan Elliot
Subjects(s):
8th grade LA and Social Studies (Georgia History)
Date(s):
October until December 2004
Period(s): 
2nd block
Instructional Objectives and QCC objectives:

- Teaching the research process
- Integrated LA/SS project

- LA QCC’s- 46, 47, 48, 49, 50, 51, 52, 53, 54,55

- SS QCC’s 52, 53, 54, 55, 56, 57, 58, 59, 60, 63- other QCC’s will apply depending on topic for individual students.

Information Literacy Objectives:

-Students will learn how to document information.
-Students will learn searching skills.

Overview of Unit

-Integrated LA/SS research paper.  LA teacher grading the mechanics and writing process and the SS teacher grading the content

- Timeline with dates and requirements along with a rubric for the final paper were developed.  The SS teacher is responsible for the topic. LA teacher is responsible for the writing process. Topics were differentiated among the students.  Higher level students had more compare/contrast questions and longer paper (6-8 pages typed) while average students had more “report” type questions and a 4-6 page typed paper.  Special Ed, ESOL, and lower ability students were assigned biographies of 1-2 typed pages. Differentiation was based on LA class placement (leveled classes).

- Gifted students were to create tri-boards at the end and enter their paper in the SS fair.

Evaluation will be with a timeline check off list for the “pieces” and to keep students on track. The paper will be graded with a rubric.

Instructional Procedures and Collaborative Responsibilities:

 (Responsibilities of teacher, and library media specialist)

Teacher:  SS teacher is responsible for assigning the topic.

LA teacher is responsible for teaching the students the writing process.  This includes bibliography skills, research strategies and note taking. 
Media Specialist: Support the LA teacher in bibliography skills, Introduce Galileo, especially the Georgia Encyclopedia, and searching strategies.  Help students find information.
Notes: In the past, blocking of legitimate sites has limited research.  Work with County Technology department to try to eliminate this problem
Anticipated Resources:

Book, reference materials, internet.  Emphasis of resources will be on Georgia history.
General Library Media Center Orientation?   Yes or No
Specific Orientation:  yes
Topic:

Bibliography skills- where to find information, how to document. 
Search skills- how to use Galileo, Georgia Encyclopedia, Google searches, etc.

Does a Public Library Alert form need to be faxed to the public library?   Yes   or   No
Chestatee Media Center

Collaborative Planning Worksheet- Revised 
Teacher(s):
Lynn Smith and Dan Elliot

Subjects(s):
8th grade LA and Social Studies (Georgia History)
Date(s):
October until December 2004

Period(s): 
2nd block

Instructional Objectives and QCC objectives:

- Teaching the research process

- Integrated LA/SS project

- LA QCC’s- 46, 47, 48, 49, 50, 51, 52, 53, 54,55

- SS QCC’s 52, 53, 54, 55, 56, 57, 58, 59, 60, 63- other QCC’s will apply depending on topic for individual students.
Information Literacy Objectives:
- Students will use Inspiration to aid them in selecting a topic.

- Students will document information correctly.

- Students will apply evaluation skills when using resources.

- Students will refine their searching skills including Boolean logic.
Overview of Unit

-Integrated LA/SS research paper.  LA teacher grading the mechanics and writing process and the SS teacher grading the content. 
- Students will employ components of the I-search research method.  They will select a topic based on Georgia History.  By using the pre-notetaking sheet they will narrow their topic and create essential questions. They will evaluate sources and use double-entry drafts to help them locate information to answer their questions. Throughout the unit they will journal on the process and apply information they have gathered. 

- The final product will be a research paper.  Students choosing (or required) to enter the school SS fair will create a tri-fold back board.
Evaluation will be with a timeline check off list for the “pieces” and to keep students on track. The paper will be graded with a rubric.
Instructional Procedures and Collaborative Responsibilities:

 (Responsibilities of teacher, and library media specialist)

Teacher:  SS teacher and media specialist will work together to help the students select a topic. 
LA teacher and media specialist will work together to teach double-entry note taking and bibliography skills.
Media Specialist: Work with LA/SS teachers to teach the I-search process.  Help in evaluating the journals and conferencing the students.  Responsible for modeling the process, teaching evaluation skills and searching strategies.
Notes: In the past, blocking of legitimate sites has limited research.  Work with County Technology department to try to eliminate this problem. Meet with teachers to evaluate process when unit is complete.
Anticipated Resources:

Book, reference materials, internet.  Emphasis of resources will be on Georgia history. This needs to be fluid to match topics selected by students.  Will vary in specificity each year. As topics are selected, check collection for weakness and arrange additional materials through inter-library loan.  Look in advance for websites that will be beneficial.
General Library Media Center Orientation?   Yes or No
Specific Orientation:  yes

Topic:
Inspiration software

All parts of the I-search process (topic selection, pre-notetaking, narrowing sources, double-entry drafts notes)

Bibliography skills- where to find information, how to document. 

Search skills- how to use Galileo, Georgia Encyclopedia, Google searches, etc. Including how to apply Boolean Logic to make searches more efficient.
Does a Public Library Alert form need to be faxed to the public library?   Yes   or   No

Journal for 8th grade SS/LA Integrated Unit

Tracey Kell
History:


For the past several years, the 8th grade LA teachers have worked with either Science or Social Studies teachers on an integrated research paper.  The content teacher provided the topics and the LA teachers taught the research process.  For many students in our school, this was their first exposure to writing a research paper.  Typically the relationship of the media specialist has been one of support.  The LA teachers signed up one day a week for three to four weeks to bring in their classes.  The media specialist would do a mini lesson on Galileo, bibliography, etc, and help the students find information on a trouble-shooting basis.


This year the LA teachers teamed up with the Social Studies teachers.  It was decided at the beginning of the year that our school would participate in the county Social Studies Fair. All students were encouraged to enter the school fair and gifted students were required in 7th and 8th. It was a logical union because the students would already have their paper and all they would have to do is create a backboard.  The problem came with the topic selection.  The teachers created the topics.  They created higher order questions for the more able kids and lower end questions for the other kids.  Can you see how this became disastrous?  Most of the kids hated their topics, weren’t interested in them, and generally unmotivated.  


The other problem was the Social Studies Fair.  The majority of the questions were in the division of “History”.  We ended up with 36 entries for History and several categories with only one entry at our school SS fair.  The 7th grade gifted kids had taken much more of an I-search approach. Their questions were much more application questions.  Although the 8th grade teachers tried to come up with higher-order questions, most of the papers were of the “report” format, they would report on the first part and then on the second part, with very little comparing and contrasting.  The seventh graders papers were much deeper and fuller because they had really gotten into their topic. Therefore all but one of our school winners were 7th grade students.  After the fair, I talked at length with the Mr. Elliott.  We realized this unit needed revamping next year.  So I took the opportunity for this assignment to speak with him and the LA teacher on how to better approach it in the fall.  Below are my suggestions for redoing the unit.  I have two copies of the Curriculum map. The first map is for the original unit, so that you can see how it was initially designed.  A second map depicts how I would like to see the unit taught next fall. Although I only have the two teachers who have the gifted students listed, I would in reality be working with all the 8th grade LA and SS teachers. 
Changes:


This is a perfect unit for the I-search method. I would first work with the Social Studies teachers in topic selection.  I would walk through the process with their first classes and be there for support on the remaining.  Initially I would introduce what the I-search process is and how it works.  Next I would show them webs of other units and walk through one together like we did in class with WW II.  Next we would move into the computer lab and use Inspiration for students to create their own maps.  This would probably involve teaching the software since very few teachers actually use it.  After the students had decided on a topic, I would work with the SS teacher to narrow the topic.  By using the Pre-notetaking sheet, we could help the students narrow their topic and devise essential questions.  During this stage both the SS teacher and I would conference with students.  This is probably my favorite part of the process.  I think it is so empowering to show students where their questioning falls on Blooms Taxonomy and work with them to show their growth! 

After the topic is selected, I would transition to the LA teacher.  The students need to come in and pre-read, completing the form listing sources which help to answer their essential questions. During this phase is the perfect time for me to slip in source evaluation lessons.  I think it is important for the students to evaluate sources as they skim so that they don’t waste time on biased resources.  During all of the phases, it is important to show examples, and walk through the process with the students.  It is very important to model good work!


As the students transition to the note-taking phase I would teach bibliography skills, searching skills, and double-entry draft note taking. This topic provides ample opportunity to co-teach with the LA teachers.  The key to this phase is to coordinate.  For example, I could model the double-entry drafts while they show how to document sources in the classroom.  As they start to search I could do a mini-lesson on where to find authors in encyclopedias, etc.  On-going would be teaching evaluation and searching strategies (Boolean logic, etc). 


The journaling and conferencing for this unit needs to be done in LA. We block at our school, and LA teachers have 3 sections students while SS have 6 sections.  Also, many LA classes are co-teaching classes with both a regular-ed and special-ed teacher.  So for several classes there could be three teachers (including me) to work one-on-one with students. Besides, the LA classes journal almost daily anyway, so it is a natural extension to what occurs in the classroom.

The part of this unit that really doesn’t lend itself to the I-search is the final product.  In a true I-search, this can be a fluid choice, not here.  The High School wants the students to arrive having completed at least one research paper.  So the teachers are adamant that this be a true paper.  However the I-search steps are invaluable.  I think in the end, the students will have much more “buy in” due to the fact they are researching something they are interested in within the content framework.  For students going on to enter the SS fair, they will have much better projects. Plus, it gives the media specialist an excellent opportunity to collaborate with the teachers, a definite “win-win” situation.

Evaluation:


Evaluation would be informally through journaling and conferencing.  It would also be formally through the check-list to keep students on track and through the rubric evaluation of the paper.  After the unit, it is essential that the teachers work together to evaluate the collaboration on the unit.  What worked? What needs tweaking?  How did the sharing of roles work?  This part is often “lost in the rush to move on”, yet it is one of the most important step in the entire process.






